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Red Hen Welcome to the Autumn edition of
o o e Inspired to Write. There has been so tOUIS SACHAR
much outstanding writing happening
across school this term that it was a
difficult task to select just a few pieces
to share. As always, the children have holes
been inspired to write by reading e ey

interesting books, watching colourful = e
animations and even heading out of
school on exciting trips! As you begin
your journey through this term’s
edition, you will find excellent pieces of
writing inspired all manner of stories:
from traditional tales to time-travelling
adventures; from a crow who loses his
colours to a blue umbrella who finds
love in a crowd; from an adventure with
VA P @ a paper boat on the rainiest day to a
juvenile detention centre in the middle
; of a desert. And that’s without venturing
into the spooky poetry, balanced
arguments or informative texts about
imaginary creatures!

* ALADDIN

ENCI

Happy Reading!
Mrs Stirling-Wood
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One of our favourite stories to read in £2 is the traditional
tale of The Little Red Hen. The children have enjoyed
using their newly learnt segmenting skills to label the

characters from the story.

MM WY

®R 5 The Little Red Hen character labelling

Hudson (left) labelled the
characters from the story
using his fingers to
segment the phonemes he
could hear in the words.

Maya (right) chose
to independently
sound out the
words from the
story and write the
graphemes
correctly in the
phoneme frames.

George (left) enjoyed drawing a
character from the story and
formed his letters correctly using a
grapheme mat.

&k
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This half term F2 children have been learning about J C(ﬁTri(ﬁgifFlri‘

various festivals and how people celebrate in F &
different ways. We have been reading the story of i

‘The First Christmas’ and have written letters to

Santa.

Jan Piefikowskj

== il Jessie (left) was very keen to
write a letter to Santa. She
- remembered to use tricky words
(IR N S s % 8 ‘to’ and ‘T' and remembered the
" ' layout we use for writing a letter.

Jessie

Jack (right) has been
practising his segmenting
and blending. He
independently wrote ‘red’
and ‘hat’ in the phoneme
frames to match the
Christmas images.
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Throughout the Autumn Term £2 have
applied phonics to segment and write
simple words.

Eadie and Lexi
segmented
words and
recalled the

formation of
each letter.

Madison used ‘tricky words’
to write the bag is red'’.

Eiiiitliillllllllil

7 Cooper

s

Toby used digraphs and exclamation marks
to write the sounds that he had heard on

Cooper wrote words >
linked to Bonfire Night Bonfire Night.
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Delilah (left) used tricky words and a capital
letter for her name. She wrote that she ‘had
a red bag and liked eating burgers’.

= Great ¥«
25 Big.
Book k|
Families

I;\

Mary Hoffman * Ros Asquith

Madison (right) used finger spaces and wrote
on the lines to describe her family.

Irha (left) drew

with care and W NN RN NN NN N NN YOY

/

accuracy.She N §
wrote to describe § §
her room and § §
sister. \ N

N N\

o \

N N

Nola (right) \ \

wrote about her
holiday house.
She thought
about the size of
her letters and
wrote neatly on
the lines.
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CVC sentences using capital letters, finger . <°"0 %5' @ : %M g

YAy [
spaces and full stops. We then moved onto the |\ N}/ .

3

traditional tale Goldilocks and the Three Bears. /

U® j
TG [COR

We began the Autumn term by practising simple L gpe b 2\

Anna (left), inspired by the plot,
created her own version of the
story featuring three mice - one
named Peppa, who lived in a
cottage and loved to eat
chocolate! Anna used capital
letters, finger spaces and full
stops extremely well.

Anna

Next, we began our non-fiction unit Toys of the Past, exploring
favourite toys from our grandparents’ childhoods, our
parents’ favourite toys, and the children’s own special toys.

, Sop‘ma — Sophia (left) produced
oot TLYE T 7 anexcellent piece
~— 7 aboutherbucket and
) _ spade, which she loved

Scan the QR code to S s WIS

hear Rose’s E!':'_ = o & L° qVE :;¥ p]aU'ng with on her

descriptive v v familyholiday. She

sentenpces Dlaros = s b ~—— used great adjectives

about Mrs Price’s | ' { e il - ::: and jOineq ideas

rag doll, Emily! i Wy S broegnd | / together using and
i g

=T o s G Joshua (left) wrote some

o ~ great descriptive sentences
Trs fud, KA n .o aboutthe nation’s favourite, ¢
=5 i OO et NAVOL Paddington Bear! He
T ol described him as funny and
e 0 -~ clumsy, and noted that he

| — has ablue coat and a red hat.
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{j m E‘ Florence (left)
blew me away

) e, Tod with her
vocabulary sheet

—— - about her

= Of i o) * favourite toy - a

o ™ s O L AL i } unicorn! She has
M- HET o mev i € WS\ S been practising
s”%ffvw herdc.ur.SI.ve. Iet}:ers
L o 46 and is joining her
= WORKSHOP adjective strgi]ngs.
B Pwilg Gbedl |
TRTeE LT e ~ Noah (left) used the conjunction
L O D ~ ‘or’todescribe the different
] |ROANR o & ~ types of Build-a-Bears you
YA A (B ‘ ~ might choose in the store! He
| 2’5290 WM. ¢ C g | informs the reader that no two
ﬂ T r om \ pr K | .| bears are alike; rather, they can
il = N M ' ' comein many different shapes
T and sizes. Super job!
i @_H' ———NoahB——

orally rehearsing his sentences, and
he has done an incredible job of
producing some clear sentences that
describe the Nintendo Switch - one of
his favourite toys! He is writing on the
lines and forming his letters correctly.

o
Daniel (right) has been practising .
lh

R 2 — , Daniel
y 4 — l DI r;;_-krffio; In November, 1HK began their first
o o Sk v L poetry unit, ‘Firework Night'. The
— Wewp ool -k TicolT SN children wrote their own ‘Halloween
_ A XL Gl M ——— Night’ version of the poem. Ben (left)
— — a0} included feeling words in his piece to
.=t~ emphasise how excited he was to see

Ben R the spooky sights!
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We read Goldilocks and
the Three Bears, which
inspired us to adapt the
story to write our own.

e

Henry (right) wrote a super story with a
traditional opening and using a capital
for his character’s name throughout.
He used language that reflected the
original story’s patterns and adjectives
to describe the furniture tested.

{
o L =

_H%T% Jk DA ipl b P Rudy (left) started his story
| with a traditional story opening
and remembered to use a
evie, 5 capital letter. He presents his

\VAVE B 0O

as Q“? gg QC' work nicely using finger spaces
v lj T {:j\ between all words and has

E :\7 ; il ¥ = mf“» clear legible letters.

L and  pe <Y

l

Olivia (right) has cleverly
changed the bears for cats in
her story and the porridge for
fish treats. She uses full stops
to end most of her sentences

and uses a capital for her

character’s name. She has
clear finger spaces in between
all her words, and she uses and
to join clauses.
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We explored a poem about bonflre nlght, then we
wrote our own poems about Halloween. The
children sent in some photos of their Halloween
costumes to inspire our poetry!

“allOWeen
LPOEtry Ralph (left) used some
fantastic vocabulary in his
poem linked to what he
noticed and felt on
__ Halloween night. He joined
~— words with and in each line
~and remembered to use a
full stop.
ij Q7! | o2 (// Halloween

Poetry

Natalia (right) used some super == posi Natalia
describing words in her poemtosay —
what she saw, felt and heard on On. P\ OAN2 20 /QQPU 5PQQM

Halloween night. i o |
i RL B\aLK S SZ&Z,LL,L-«/_LL . |

| 4 AJ ho - /T/'t \A/ck,\b\jt .SFC‘ xe 2. q_ﬁ\m
Wetae i RLlpo ol ies g;u@

I ‘
%@_&#ﬂ»‘ i bL—LK p) g | b

Oliver (left) describes what all the
characters he associates with
Halloween look like. He remembers
to use full stops at the end of all his
lines.

Oliver Halloween

—_— Poetry
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In our first half term of Year 2, we have
explored lots of different texts and
stories. One of these was ‘Litte Red

Reading Hood', a twist on the
traditional, well-loved fairytale Little

Red Riding Hood. The story follows Red,

who meets someone unexpected at the

library when returning her book.

-\ |
-
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Tommy (above) used some similes in his descriptions -
comparing the Wolf's belly to a space bouncer and his ears
to a shark’s teeth! This made the Wolf sound very scary!

Owami
Owami (right) used ,
different

conjunctions such

as ‘when’ and ‘but’
in his writing to
retell when Red
saw the strange
librarian. He also

used some

dialogue to retell
Red'’s confusion!

Learning chunk
Verbs

-
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o W -
/
{

(=
&
¢
(@

-

Dialogue

.earning chunk 2
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Later this half term, we based our writing around a
story called The Crow’s Tale. This story follows a ;. S
beautiful, rainbow crow who goes on a perilous journey =~
to the sun. Unfortunately, the heroic crow loses its bright ,
feathers on its way back home. |

e~ ]
L _ Harry
O Tl s
- T nt * Harry (left) used
s ——Y s Apir a range of
g2 oy | bo - exciting verbs
g . and adjectives to
\\j , ' - describe the
& || » e crow gliding
@‘ = through the cold
| ' ~ lake and frosty
‘. C:D = {1t e snow.
‘ 4 (/. 4| =
T Arthur
Arthur (right) and Yaz AR < ~ e
(below) used arange of 4 T Mvuy
adjectives and L kho i A
onomatopoeia to T
describe how the crow’s =~ =
feathers suddenly )
became grey and
singed after the scary _ BEET o S 3
storm. T “ '" i
Plimpscty () quomptumns,
w| (L
o E |- AN
£3 & Bigghih Rt
\Z‘w Yaz
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During Autumn 1in Year 2, we looked at a narrative twist
of Little Red Riding Hood, called Little Red Readingtood.
The children really enjoyed that Little Red loved to read
and they were even more surprised by the plot twist at
the end - the Wolf was actually nice, kRind and became
everyone’s friend!

Nicole (right) used
commas in a list
really well to
describe how much
Little Red LOVED to
read. She also used
adverbs to say
when she enjoyed
reading.

'Emily B ot s, hooh ¢ \M Mgre lo oo&L Emily (left) used verbs and
____ repeated adjectives really

@ tep g chaigl dhe o) well in this short piece of
H— :Qe(X 2 n+'er<d @M G Dot 1.0 ,,m ., - writing to describe what
g T ,@’% Little Red saw when she

entered the library.

Klinta used verbs and
adjectives well in this piece of
dialogue between Little Red
and the strange Librarian.
She used a question mark for
her question as well as a
command sentence too.
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During the second half term in Year 2, we looked at a
narrative based on a book called The Crow’s Tale. It was
about a courageous crow who went on a perilous
journey to save the sun. Sadly, he lost his rainbow
feathers but his friends saw the beauty within him.

AL e lal T 1 T G S

gL\ ag Cro bl il g Sethp ol

‘f_VhO will do it? Who will do it? Who will do it? Rainbow Crow.

~ Seth(left) used lots of great
The cvow wiel magniiolk, Smite ahd adjectives and similes to describe
phid. Tao cran o dalulf and the Rainbow Crow’s appearance.

ol ity o kid Tessa (below) described the
' “i%  changein Crow’s appearance
well in this character description.

R RS L 0

‘ -ie§sa

4 b Ao in A pdlkal
m J'\?égijf& ( LJZ\% A \,)m\ 1) Sarah (left) wrote her own

Boio oo A Loe f. 5 W story about animals in a hot
_ JA TRl q\ﬁ_id %\lrfé L\;NJQAAY place needing water. She

’\z;: ﬂ:bv JMV, cﬁ/h A & A ﬂ% g used adjectives and
| R e ﬁ,,f Qlear _L__ng,u,} =) punctuation well throughout
Al ook \,\F,\Jw @il nw 24y B her own story writing.

Wik D \vow Lay X, oS T e C00 38

LW R\\\« \M lf" NSETIRW nm < i {ﬁ"?:
F Wb & ald o tt’\‘@\ AL\ _Lﬂm U6 %m(\\ p

L_W@v x;)},\‘)\p(z O j.ojr C ol Jgg
;. \ B0 A
L T R T WU
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In our geography lessons, we have been Iearning about what causes
volcanoes and earthquakes. We have explored the impact these natural
disasters have on both people and the environment. As part of our writing
lessons, we have used this knowledge to write non-chronological reports
about the devastation that earthquakes cause.

Amelia (left) has used powerful
adjectives and adverbs to help
the reader understand the
damaged caused by Tsunamis
which are a result of earthquakes
deep under the ocean.

Amelia

Caleb (right) has used fronted
adverbials for place and emotive
language to show how much
worse the impact of a natural
disaster can be in places that
have fewer resources available
to help them to rebuild.

Freddie B (left) has used a
variety of conjunctions and
technical language to describe
in detail to the reader what
causes earthquakes.
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Tia-Mae (left) wrote an
exciting sequel to ‘Star in the
Jar’. Based on the adventures
of a boy and his best friend, a
twinkling star, who returned
to Earth to see him. Tia-Mae
has used a variety of fronted
adverbials, adjectives and
conjunctions to create a

heart-warming story.

Jackson'’s (right) great
sense of humour and
comic timing shows
through this short
independent piece
based on a picture
stimulus. He has
included a range of
grammatic features
such as adjectives
adverbs, conjunctions
and a variety of
punctuation. ——
Jackson
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We started the year by looking at the short film
‘The Blue Umbrella. We explored the use of
expanded noun phrases, personification and
adverbs. The children applied these to their own
writing to produce a story of ‘Lost and found.’

@ BLRRY

Alex (left) has used adverbs in his
writing and also thought carefully
about the presentation, earning
himself a pen license.

Ines (above) has thought carefully
about the characters in her story and
their actions

Charlotte (left) has beautiful
handwriting and presentation. In this
piece of writing she has successfully

used conjunctions.
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This term, we have looked in detail at the text ‘The Stone
Age Boy'. This text has inspired some careful, detailed
writes. This has accompanied our work in History,
looking at life during The Stone Age to Iron Age.

-

Harry (left) used adjectives in
his writing about camp life.

We visited Creswell Crags to
support our understanding
of The Stone Age and
discovered what life was
like locally during this time
period. This inspired our
writing.

AbL-200
Mgh. on
& 4 -

Daniel (top right) and Darwin
(bottom right) used time miyaly
adverbials to introduce their 17 . |
writing about cave drawing i nauy
and the journey home. A
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A little boy takes a boat made of newspaper out for a
rainy-day adventure. The boy sends his boat floating
down a gutter stream, where it quickly gets away from
- ,% him. So he goes on the hunt for his beloved boat-and
= when the rain lets up, he finds himself on a new

adventure altogether.

- Florence(left) managed to
capture how disappointed
Pippa is to see her boat
suddenly disappear.

Oscar (right)
has used some
excellent
language to
convey just how
desperately Tim
wanted to have
his paper boat
back in his
arms.
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We also looked at _;;a"“ﬂ |

writing a balanced | Qver~
—
argument whether | 4= ppeople..
to feed wild - =
animals at national [ Fg™ ket
parks. Molly (right) © =7 b;‘““—:\k
did well in G S
introducing the
topic and giving G
some opinions for
both sides of the
argument. IP .
PSPLll].lﬁAN The children re-told the story of

A ADDIN Aladdin on his journey from rags to
. ENCHANTED riches. The children enjoyed meeting
Sy the characters - especially the
Genie! Who wouldn’t want three

wishes from a magical lamp?

gt

. : — Oliver (left) was
 VaVs s D_gegm@é*’ > bo. RIDSL —— ableto capture
< o0 WREIRA | Aladdin’s

N Pk : 11‘43-4— excitement as he
vy A. :—J 3 - - oy Sy
By o-Viot shs ‘Hﬂ. ./JLL_ j:.l E/J‘~@Ab—,¢——~—- ventured deeper

< 1O )2 into the cave on

G et (RS AT o his search for
: treasure.
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Our final writing unit this term was inspired by Aladdin
and the Enchanted Lamp by Philip Pullman. The
children have worked hard to include imaginative
vocabulary and a variety of grammatical features to
bring excitement and detail to their writing.

Noah (right) has
used a wide range of =
fronted adverbials to *

set the sceneinside
of the cave. Also,
Noah has included
an expanded noun
phrase as he
describes what
Aladdin could feel.
His use of show not
tell language builds

{
=
o
Q
m
™

Synonym dark

R

Learning chunk 1

2,
o

!
‘§

® @o
i
1
:
$
£
=

an image of | BV W
Aladdin’s emotions | ad
R Ank Wiy e Loom
without directly ,'x‘c” g L bk = R A‘L |

telling the reader.

When trovs big Lol 0. qpinsh

oving Aoy, Lis Lamd’s  brughed Annabelle
vy /950)\%, FAprss %Wu\% lm“@ Hok mede o (left) has used
JHle Lk dn A Wupm'_cm_!gmmw an excellent
xeples wpacsia : . range of

| oty Then o mﬁajj; m&(go&n,_ “ onomatopoela

to build some

! A . tension within

A Loddun covlehe Loy W ad gp oo Ahe v oiiek her narrative.

ol e Wﬁcﬁ Oy Hogaialink boor, a8 At ﬂ“‘"} She has al.so

BN V-SV NV : e ol i ] used a varied
; W ,UY\ . PR range of

_ ¢ unctuation.
G 2nie o4 ol i i Annabelle P



This term, our writing work has centred
around understanding how to write for
different purposes. We introduced the
children to the concept of balanced
arguments by exploring the question,
“Should we feed animals in National
Parks?”The class examined the features

that make a balanced argument clear and

fair and practised applying these in their

1.

5 @ BERRY "HILLY

USA NATIONAL PARKS

own writing.
iy i 1€ . M“A:;;;Lﬁr B J’ack Jack (left) has used a
| wide range of
| ”ﬁ:&‘}”“/ adjectives to convince
| ”i{mw \o», the reader of the
W M effect of human
| s %, W oy interaction with
5t . Reine. animals inside of

L Y

" 4, Lea
"Dyl

Af'
Y
o
Q"

national parks. In the

first paragraph, Jack
has included two
fronted adverbials

xS ; 07| (punctuated correctly)
%mmmf % m I3l | toenable aflow to his
b I ‘ writing.
Ronnie (right) has ; [ ——
started with a Earenk 5 Vel Ronnie \
considerate piece of W Viiks q; “H[ : P
writing, portraying @M ot Yexcrted fﬂfk «gxe/é Mﬂp/m]
how connecting with @ ,deu, j;o:i ,ékc WLQLS It gires them
animals gives children | . Woy mere WHen Seeing Lhem |
confidence. Hethen |35 | vastel Zeaches? them 4o ﬁﬁ RLAF-E/CJ?;U,L |
progresses his 3 C'M'C["fﬂ become Wikh ««Iu/n,alxs\
discussion into 4 %ﬂq, Learn ko geed them or Aouch |
reasons why human | ™° ¢ ;‘”e? |
interaction could be ‘*» —%tmjm,zﬁw{ Wﬁjﬁ Mﬁfc‘%‘ |
negative, which O Ay o AJ‘VEL T Ae % |
demonstrates balance —— " 'ffaé\i e, " ‘,

to his argument.
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One of our writing units was
a non-fiction text about
penguins! Sophia (right)

begins confidently by

challenging the reader’s

assumptions, which is an
excellent way to hook them
into a non-fiction text. Her
subject-specific vocabulary

is well chosen and creates an
authoritative tone.

o Wrife
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- J=  This piece of writing was inspired by a
Abig-ail short film, The Windmill
7 Farmer. Abigail's writing (left) creates
Lewe - a wonderfully playful narrative voice,
- speaking directly to the reader to
Ron draw them into the story. Her
imaginative description of planting
windmills shows real creativity, and
her descriptive phrases help to build
a vivid and atmospheric setting.

' ‘ Lo |
! M D:\J: J}D—'&Oi‘-"l-:. LAnelertss { . ‘L‘"‘Jv s pr(f =

alL (975, o O e (s

ﬂur‘-llu 11th g
:

g J T
}(;f_}ﬂu ar Lo

‘The Fantastic Flying Books of Mr
Morris Lessmore’ was our first

A writing stimulus of the year. Finn
e (left) builds tension effectively by
' focusing on physical detail -
trembling hands, a racing heart
and sweating - which helps the
reader feel the character’s
nerves. His verb choices are
u.l 1. purposeful and contribute
' strongly to the atmosphere.
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e T A T T IR WD, P  After watching the classic
Do Ko Jewdd: Lo SNTLIYoen - Christmas film ‘The
. Junia Snowman’, the children
bn dhe bk g on waﬂ Tawmes i  retold the story. Junia
Mot Mxﬁim AP u\’m‘?)“ H3ames  (left) uses dynamic verbs

“Hie Jaod qlu‘&)ua, J 911A,4M o~ m& and a strong opening
® e tn i sl ol W | sentence to create instant

excitement and pace. Her

moment more vividly, too.

Ko, e gf 3 e wde sonsory description helps
R e f"jﬁu% PR N 5‘? GTM\ the rea%ler expsrience tf\e

This is a non-fiction texf
about a ‘Flame Fox'.

Paige (right) writes with ) bl )
confidence and J

isti . | o 1 areas wa o
sophistication, using ““’% i '”?Mbu CéJ by w3

Paige

R TR T

. f ﬁu\(/j Luv( A/l /\MJ w«&
subheadings to organise - “‘3 J g
her information clearly. [j:"‘“t{ e Sl i;“‘b /jfwjz -
Her ambitious can_reach 200° degres” H"‘*"‘W

descriptive vocabulary LW‘ aronl Hhe peleances w{:f ng/
captures the unique 472 ol L @’fém and Jio WCZM/
qualities of her invented < e TIMJW beask can sunsdoe esthocme Wéa*
creature, while her use

of adverbial starters %ZT%\% 5 % =y
shows mature control of ! g JM
cohesion. I really like o U lomgar Al an 524? Aﬁ b sl rreking
how she uses {/Z” unsgn and W%&W “ﬁ wh it b/\u?/é et
alternative names for %ﬁﬂ% bt a m Mrau
the flame fox to build e a /’/“\‘t"'y T kel paweor

wied
cohesion throughout and_d T " shetp cars bt Zuw/}/ S8 Pl
her writing.| ,
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In September, the children in 5SMM used the
animation 7he Fantastic Flying books of Mr Morris
Lessmore as their inspiration for writing a
narrative.

Sophia (below) used brackets for
parenthesis and similes when writing
the end paragraph of her narrative.

——

Muhammad (above) used powerful
verb choices and similes effectively to
describe the storm wreaking havoc.

In the second half of Autumn 1, we used a
biography about Hatshepsut as the inspiration
for writing our own non-fiction texts.

Niya (below) used fronted
adverbials with commas
effectively to vary her sentence
openers when writing about
Hatshepsut's mysterious death.

Saliha (above) used commas in a list
and brackets for parenthesis effectively
when writing about Hatshepsut’s reign.
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In Autumn 2, we used a non-
fiction text about Emperor
penguins as our inspiration.

Josh (right) used expanded
noun phrases effectively in
his writing to describe an
Emperor Penguin’s habitat.

Ayda (left) used

complex sentence

and brackets for

parenthesis when

writing about the | |

dangers Emperor © 7
Penguins face in the 4k ¢

wild. o

‘% (’.w 2 X Wi

We have also been inspired
to write a narrative using the
animation The Snowman.

Aaron (above) used a simile as a fronted
adverbial effectively in this piece of
writing when describing the morning the
boy woke up and built a snowman.

Ava (left) used positive description
brilliantly in her writing to describe the
boy'’s excitement when showing the
snowman around his home.
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Holes is always a favourite in Year 6. Poor Stanley is
wrongfully convicted of a crime that he didn’t commit and
sent to a juvenile detention centre in then middle of a desert
where he has to dig a 5-foot hole every day to ‘build

character. Here are some examples of writing inspired by holes
this super text. o e

BLOOMSBURY

Zak (right) has used some superb
phrases to make his reader feel
sorry for Stanley. His use of
similes and fronted adverbials
help him to pace his writing.

Ellie (left) has created suspense in her
writing through her use of vague
language. She has used a range of
punctuation including commas after
fronted adverblals and a semi-colon.

Ruby (right) has written an
interesting dialogue that shows
character through the words her
characters speak, the way they
speak and how they behave.
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Continuing to use Holes as a stimulus, we then focused
on writing a balanced argument to answer this question:
Should children be sent to Camp Green Lake?

HIL
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Josh (left) has written
an argument which
opposes the facility.

He uses formal
language and style
effectively in his
writing, creating a
/| serious, mature tone.

Varmints is a short animation about an environment that is
overtaken by and industrial smog that destroys nature.
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Megan (right) creates
pace beautifully in
her writing. Her
character’s
excitement leaps off
the page through her
careful verb choices
and then she slows
her writing as the
seed drifts away.
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Louis
This term we have been using Holes by Louis Sachar to SACHAR
help inspire our writing. The story is about a boy called
Stanley who is, wrongfully, sent to a labor camp in the
desert to dig holes.
T e o p i h °l e s
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In this piece of writing, Ulyana (above) has built up suspense by not giving
too much away. She does this by starting with ‘Stanley saw something in
the sand’ and finishes the paragraph with the question, ‘What could it be?’
She uses descriptive vocabulary to make us believe it could be something
special without actually telling us what the item is.
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In the first paragraph Kyla (above) has used sensory details to help us
imagine how Stanley feels: his legs shivered, his face started to burn. She
goes on to show how desperate Stanley feels, which gives strong emotional
impact especially in her final sentence.
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Using the same book, we have started to write a balanced
argument about whether Camp Green Lake is an
appropriate place to send boys who have committed a
crime. We are exploring both sides of the debate,
considering the potential benefits as well as the serious
concerns about the camp’s harsh conditions.
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Jenson (above) has displayed a great use of vocabulary to match the
formal tone of a balanced argument. His confident language choices make
the viewpoint believable. In this piece he has some good points which he
explains rather than listing.

e

Lewis (above) has opened this paragraph brilliantly by using the phrase
‘some people’ this show he has an awareness of different viewpoints. He
clearly states his point and then explains it which shows he has really
thought about it. Finally, Lewis has used conjunctions like because and so
which help his writing flow logically.
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